Hymes (1972) Z Fcte (2001/4/17)

FAX Z O % . Hymes & AulZ & % Chomsky & A(1965)#4] 35 L OV DB 7E D7k
FrE LTI AT EBNET, Hfloxtg & 72 % Chomsky & A D % 1%
Z D XD HH(p.269) 1T TH Y £,

Linguistic theory is concerned primarily with an ideal speaker-listener, in acompletely
homogeneous speech community, who knows its language perfectly and is unaffected by
such grammtatically irrelevant conditions as memory limitations, distractions, shifts of
attention and interest, and errors (random or characteristic) in applying his knowledge of
the language in actual performance. (Chomsky 1965:3)

ZDOHRTHEIZ Hymes S AR Z 72 - 7-Di%, Chomsky S A3EA BERE LTz'a
completely homogeneous speech community' & W 5 84 C9, fEian /e H 2 R i
LR ET &, 2 o3tEkICET 58203 Chomsky(1986) Tl Z . Chomsky(2000)
THHI SN EESNTWET S, Hymes S AOHHNT AL TE - 7-b1F T,

Hymes SMEHL ETCHHEOFHMBEHRNNOGFTFHELEZ LS E LTWETD

. %1z & - T'acompletely homogeneous speech community' 72 & & V9 DiE, 1<
%@ﬁi@ RELITVWZBELIZSL, FLEI0XI RS EOBREZ L TCLE
9 & 'language problems of disadvantated children,' ‘the language development of
children'(p.269) & W\ o 7=z > Z L ZWEEIZ L TLE D LT EXTWET,
'From the standpoint of the children we seek to understand and help, such astatement may
seem amost a declaration of irrelevance.’ (p.270) & V9 DA Hymes S A D E W57 T
DN, ZAUFRA- B EERHABEMEE & L Q3R cCERVWEBERAO L ) ICE L E
R

ST Hymes S AFBLFED 7 &6 21 2 D I3 S U R BR 2 Z EIC ALl
X7 5720 & SV E 97 ('To cope with the redlities of children as communicating beings
requires a theory within which socio-cultural factors have an explicit and constitutive role.'
(p.271), Fa LAXF— X ADOHHLTIL, performance TTX %, competence D /LHEE
FHZRBIPED O L O IZbiv, X ERE2E & A SER I TWET,

ZIoOWNoltF a ARF—ZADE 2% Hymes & AlL aGarden of Eden view & IFE
U{‘i‘jﬂo

Human life seems divided between grammatical competence, an ideal innately-derived sort
of power, and performance, an exigency rather like the eating of the apple, thrusting the
perfect speaker-hearer out into afallen world. Of thisworld, where meaning may be won
by the sweat of the brow, and communication achieved in labor (cf. Bonhoffer, 1965,
p.365), little is said. The controlling image is of an abstract, isolated individual, almost an



unmotivated cognitive mechanism, not, except incidentally, a person in asocia world.
(p.272)

FabAFX—IAULICELENX, 20k, (AR BFéELTEEY%
EDLOETLHRLIDOXIICLT, HEL VWS TBEANBRMEICETIZIEFERL
T, A E Vo EX L LIT W OIFZBEI LI LARITIEZR 67200 &
LDDTL X OM, ZOHEHEG - BRI, HEZ2LV M) v 7 IR T 260
ELTHATWEEROSFFENR L R EZRTRBELEXEL X O (p272), %
feFa bAF =T, ZORDITEERBEXMEE T 50012 1%, HEED H i
RETEBIEL DR TNDHZ EICHIER L E BnEd, ("Competence
and 'performance’ much more readily suggest concrete persons, situations, and actions.’
(p.273))

FSCO NI TIX, Hymes S AT S £ I E R4S FiBFIsE 25 H L, 'A
linguist analysing data from a community on the assumption ‘once English, always English’
might miss and sadly misrepresent the actual competence supposedly expressed by his
grammar.' (p.275)<"'Clearly work with children, and with the place of language in
education, requires atheory that can deal with a heterogeneous speech communicty,
differential competence, the constitutive role of sociocultural features' (p.277)7¢ £ & ak~
TWET, BDOF 3 AAF—Z A5 [ 213 competnece (I-language) (2R3 5
ARIZHEEDS N TN D, EREB T5TL X DA, 1965 FEYFDTF g AAF—ZAD
KBTI Z DL H 7 TR #REDPRBNEZARDHSTEEZDHTLE I,
% 7="'Concepts that are unquestioningly postulated as basic to linguistics (speaker-listener,
speech community, speech act, acceptability, ext.) are, as we see, in fact sociocultural
variables, and only when one has moved from their postulation to their analysis can one
secure the foundations of linguisitic theory itself.'(p.277) &\ 9 Hymes & A O FafiiIL 4
CEDEBYTHY, RIEOEREZ -7 2720 EBWET (Zh & RIFFICZIC
INOLOME 22 TEL LS LHEST LIV TeF 3 AAF—S
ORI HIEE L ET)

5 111 #iTlX'We have then to account for the fact that anormal child acquires knowledge
of sentences, not only as grammatical, but also as appropriate. He or she acquires
competence as to when to speak, when not, and as to what to talk about with whom, when,
where, in what manner.'(p.277) & V™ 9 5 THIZ competence D&% extend -5 K& %
M LET, 22 THymes S AITTF 3 L Z2F—E AD competence Bl & A4 %
I T9, Hymes = AlE'The acquisition of such competency(73) isof coursefed by
social experience, needs, and motives, and issuesin action that isitself a renewed source of
motives, needs, experience.'(p.278) & HIE N FE T, ZIULFIEHE EEF IR ST
BHTHLEZATLE I, LA L'Therearerulesof usewithout which the rules of
grammar would be useless. Just as rules of syntax can control aspects of phonology, and



just as sementic rules perhaps control aspects of syntax, so rules of speech acts enter as a
controlling factor for linguisitic form asawhole.' (p.278) &\ 5 & Z A Tlid, SFED

BAHE] (autonomy)% &9 ZB X 50 TERDP P NLE0 b LIVER A, S BIT
Hymes & A3 T a L A F— X A D'performance' & U 5 A& 7231 (underlying)
competence v. (actual) performance; 2 (underlying) grammtatical competence v.
(underlying) model/rules of performance & V5 SR CHEEBRTH %5 (performance 73 S2F5
O 1FEEE] T O, EEREORFEEZRICTS [t X) 23T 00, M
S2E Y LARWY) Z & bEEH L TV E47(p.280),

% 1V &i T Hymes X A% communicative competence D 2 487~ LE 9, Ziuidiy
HORLGHELTEZLNDRNE HD(P.282) T, TIUIKRDMODIEAENS 72D
£

1. Whether (and to what degree) something isformally possible;

2. Whether (and to what degree) something is feasible in virture of the means of
implementation available;

3. Whether (and to what degree) something is appropriate (adequate, happy, successful) in
relation to a context in which it is used and evaluated,

4. Whether (and to what degree) something isin fact done, actually performed, and what its
doing entails.

ZBMUSOEREL, AR VICEWEEX FT & ZNEI()SUEMEICEET 5 Z %,
Q) LEFFECH)IY - AR, QLR ERETH - BB T &MY, @)= —
NN D XD 7 L0 9 WTTAUIICE L Hymes & Ald competence
EVIOMEER L I NS A FRBICT DHES) ik LTI TWE 7 (' should take
competence as the most general term for the capabilities of aperson. (This choiceisin the
spirit, if at present against the letter, of the concern in linguistic theory for underlying
capability.) Competence is dependent upon both (tacit) knowledge and (ability for)
use.)(p.282)

& 512 Hymes & Al performance (2B LTIk D K 5 1Tk~ F 4,

Here the performance of a person is not identical with abehavioral record, or with the
imperfect or partial realization of individaul competence. it takes into account the
interaction between competence (knowledge, ability for use), the competence of others, and
the cybernetic and emergent properties of events themselves. A performance, as an event,
may have properties (patterns and dynamics) not reducible to terms of individual or
standardized competence. (p.283)



CZTCIESHEHERAICBITAOBEANNEROMEIER. QFEAMOMEER. )
FEMEH O B AR - AP (BMICM2BE—0 b0 Z2FE & LEERE LTS
FEEHANHEBLT 20 TlE7e <, HEOLODMHAEFEROF G SR HEL
OILTL D, EWVWHZl) BB RENTHWET, HkHFEL TORTp—< R
i@kmwﬂ/ET/X%ETMéhtz/tr/xV“*T%&m&wobi
T, ZOFEMIEASTHXIBRTNEZERMO L S ICFIIT B £ T,

BV HI CTHORELASOSFEN B L OR# 23R, Hymes|IZ Dz k2 %
‘j‘o

R TTN, R R_RE=FA RSO HEMETS CIIEmIEEEZHS L TWnD
HLOD, FEEHEZEANERIZETTE 20 L, EXMb S0y &0 ) daiid,
Ete. [S5E & TS5EMEH] 27 7=V BWRTERT D ETIEET 4 E
B\ IR DD TIE W E BunEd,

() Hymes X Al competence & competency % & 72 N3 1T 72 LIRS0 E
WAERA LT D XD ICRMTITE X £

Canale and Swain (1980)% #tte (2001/4/23)

ZOIE, B SR LM AT OO A RIA v E OB THIEER
IRBELE LZ(PD . WhIE THEFM) i ERITEELEL 2, 208
A0 THEFH] EVWIHIERAWVE, BHEOBELZE -FTLE L THREEALEA
W L. BEMZBB AR T 2 2 ENIESbENT TERERM] 72 BF5E L& it iR
PR EHREWNWTT, ROV TEHEFEN] LiEH ETHLHEOHUE~OXILE
—FRIZBWT, ZONEVITBWTCTELRETRBNICT 7u—F 350 %
EIRLET, BOTTHIMAETN, FAUTZDO X5 Z2xtlBrb R 2RO
WDV LI ET25o601FH0 £8A, A T-HAER BRI
RS TWDHD)N, HEFHINERZ > TWDHDN, W) HREITNLES L FAIE
BuvE g,

A IJCICR LET,

27 a2 1Tk Background & LTV O OBEE OB NRAAONET, £D
— DN S RBEHER L % grammatical approach & communicative approach @ -2 {2 K5l
35 Z LT3, HiFILisorgarnized on the basis of linguisitic, or what we will call
grammatical forms (i.e. phonological forms, morphological forms, syntactic patterns,
lexical items) and emphasi zes the ways in which these forms may be combined to form
grammatical sentences.'(p.2) G, %+ Id'is organized on the basis of communicative



functions (e.g. apologizing, describing, inviting, promising) that a given learner or group of
learners needs to know and wmphasizes the ways in which particular grammatical forms
may be used to express these functions appropriately.'(p.2) T % & HE STV E TS,
BEOBEIIMEER T HEV TV D L 912 F ZI functional/notional approach @ Z

& T3, Communicative approach & functional/notional approach z2&{lil25 2. 5 & =
AIZZDORROZZ & HD LD TT,

Competence & performance (2B L THEHNAALLNE T, £D—DiF
communicative competence & grammatical competence DGR T, Bi& X% E 2 &
EWVOFERRAHLTVWET (BB ETE, 290V T EBwMAIIRD T &
EAREBERNE IO EXET) o b9 —D20%M Eoimald, communicative
competence & communicative performance z 5317 2 &0y, LW ) LD TT, 5T
HRXE L) BN KT Lk _72 9 2T IREITFIFE & LT Chomsky(1965) D
A %58 < %1 7= Kempson(1977) % 2 )7 (competence refers exclusively to rules of
grammar and identifies the notion of communicative competence with atheory of
performance)(p.5) & ¥/ L £9°, ZALiTxt L TH% 131t seems entirely reasonable to
assume, on the contrary, that there are rule-governed, universal, and creative aspects of
sociolinguistic competence just as there are of grammatical competence.'(p.6) & k7= 9
Z C. 'thestudy of sociolinguistic competenceis as essential to the study of
communicative competence as is the study of grammatical competence.'(p.6) & 58 L £ 77,
12 5 R0 72 competence' 7Y universal and creative aspects Z R0 L Bz HREMNE
IMIZEA LTI A BTN E ZATTD, #HFITH £ TH competence %
communicative competence & V9 K& 2 TE X, £UliIdi< b

grammtatical competence & sociolinguistic competence # & e X & 72 L EIEL TWH b
> T7,

I THEOTFE LD EBIHLET &,

To summarize, we have so far adopted the term ‘communi cative competence' to refer to the
relationship and interaction between grammatical competence, or knowledge of the rules of
grammar, and sociolinguisitic competence, or knowledge of the rules of language use.
Communicative competence is to be distinguished from communicative performance,
which isthe realizeation of these competencies and their interaction in the actual
production and comprehension of utterances (under general psychological constraints that
are unique to performance). (p.6)

L7020 £9, Z Z TlE communicative competence = D & DL, FZX the relationship
and interaction between grammatical competence and sociolinguistic competence T & %
ZEWHER LW EBWES, WibiE communicative competence [ SE A & TlE e



<, BB EICT IR0 DIT T, 2o X RBEEE R e Linidna
LIRWE ZAILEHHAEMROEEL I H D ERTBE A TNET,

FLOE LB THEIN S OO RICE L TEREBRE L ET, 20O—20F
competence |% underlying knowledge (721F) #EMHT 25 &5 Z & TF (wehave
used the notion of competence -- be it communicative, or grammatical, or whatever -- to
refer to underlying knowledge in a given sphere) (p.7). %% 13 (communicative)
competence & W O MESE M ER/NBEWVVNE L X 90, TELHETEHEOHSL G
DICEDTRBEZWEEZTWE L,

It seems to reasonabl e to characterize communicative performance as including factors
such as valition, motivation, and pathology (organic or functional) that may influence the
range of choices of action one hasin a given domain. However, we hesitate to incorporate
the notion of ability for use into our definition of communicative competence for two main
reasons: (i) to our knowledge this notion has not been pursued rigorously in any research on
communicative comptence (or considered directly relevant in such research), and (ii) we
doubt that there is any theory of human action that can adequately explicate ‘ability for use'
and support principles of syllabus design intended to reflect this notion (cf. Chomsky 1975
for relevant discussion). (p.7)

& X |Z & communicative competence 23 N IE SR D 22 VBN 22 BRI & 7S Ll &
L7223, 4z volition <> motivation 72 £ $, 12 TH& % % & & TH communicative
competence DfEBH72 R, EWVWoTn L T AR EL & Db,

t 9 — DML 72 TEE X, general psycholinguistic factors (e.g. memory,
perceptual strategies) ¥, communicative competence D FEIIZIZ AL THE 277,
communicative performance DFEIKICE T H & E x5 LW\ H 2 & TH,

X HIZH 9 —OOIEE AL, #ZE1% communicative competence % 'the relationships
and interaction between regularitiesin grammatical compentence andregularitiesin
sociolinguisitic cometence' (p.8) &£ &5 x5 & D@, grammatical competence &
sociolinguisitic competence L ENZ MBI T 5 Z L2 b HolifEn H b, &
WH ZETT,

B IFO5H (Kempson 1977) 135 3 A A X —JRDFZ 2 Z HIFEIZ R L T
HE9ICEZETOT, ZZICbhbEXHLTRBEET,

A theory which characterizes the regul arities of language is a competence theory; atheory
which characterizes the interaction between that linguistic characterization and all the other
factors which determine the full gamut of regularities of communication is atheory of
performance. ... A theory characterizing a speaker's ability to use his language



appropriately in context, atheory of communicative competence, is, smply a performance
theory. (1977: 54-55)

Y7 a 2128 L TIEEZEN Savignon(1972)<° Stern(1978, 1979) % fil4f & L .
communicative competence O AfF 412 communication strategies 73 A > TR 2 & &
R L7 SRR RTRITETHRIEL, 723 U 3IIROET, bRAIZ
communication strategies & |3 'speakers employ to handle breakdowns in communication:
for example, how to deal with false starts, hesitations, and other performance factors, how
to avoid grammatical forms that have not been mastered fully, how to address strangers
when unsure of their social status -- in short, how to cope in an authentic communicative
situation and how to keep the communicative channel open'(p.25) & #ii S LTV E 9,

7 ar 3TIXINE TOFEMICHKSWTET X Guiding principles for a
communicative approach # ik <X F 94, ZOFE -FHITLE VRO EEZ LB VET
DTEIGIHLET,

Communicative competence is composed minimally of grammatical competence,
sociolinguistic competence, and communication strategies, or what we will refer to as
strategic competence. Thereis no strong theoretical or empirical motivation for the view
that grammatical competence is any more or less crucial to successful communication than
is sociolinguisitic competence or strategic competence. The primary goal of a
communicative approach must be to facilitate the integration of these types of knowledge
for the learner, an outcome that is not likely to result from overemphasis on one form of
comeptence over the others throughout a second language programme. (p.27)

#4513 Z Z C communicative competence %, grammatical competence, sociolinguistic
competence, strategic competence 7> HARL X415 &V ) BlERIORSH 232 L7c bl
T9, ZIZTAMNER LZEWDIX A, —21% communicative competence D (X
FARD 72 W IER T - 7= integration % communicative approach D5 — O HAE & LT
W5HZETT, FIICRIBTE VWIS HIEE 75809 DI,
communicative competence DEFENH < D FmAE WL BHEx HHEEHRT7E L B
9, LI —ODOMIE, T I TIHU®H T strategic competence & V9 SEENHTL
52 ETT (ASPAmer DFEL LWTT) , FLHFIE I Z T competence &\ 9
MEEEZ OB > TLE SO TIERWD, EEAMICIEE X TWET R,
ZHUTETROFwmE TR L2 n L BNET,

f58 TH 21 communicative competence 2 & HIZFE LK GED DT TT A, Z DRI
WS ONDHiEEIRNET, ZO—DFaIz=r—r 3 OME Twe
understand communication to be based in sociocultural, interpersonal interaction, to involve



unpredictability and creativity, to take place in adiscourse and sociocultural context, to be
purposive behaviour, to be carried out under performance constraints, to involve use of
authentic (as opposed to textbook-contrived) language, and to be judged as successful or
not on the basis of behavioural outcomes.' (p.29) & VX9 H DT A, ZIVUIEFEHEF
B DML & RS L CRam & SRERD P FH LR VT2 B2 a2 & B E
R

1 9 —DDHIHEIL'We assume that atheory of communicative competence interacts (in as
yet unspecified ways) with atheory of human action and with other systems of human
knowledge (e.g. would knowledge)'(p.29) £\ 5 H DT, Zhb b o & b RHHET & FL
TE 2 E 9, Lo LkD'We assume further that communicative competence, or more
precisely itsinteraction with other systems of knowledge, is observable indirectly in actual
communicative performance.'(p.29) &\ 9 B IXFMTITMG T A,

WYL Z ﬂ%@ﬁlﬁm%%f‘: %% 1% communicative competence @ =2 DA%
BREDH - EXLET,

Grammatical competence. Thistype of competence will be understood to include
knowledge of lexical items and of rules of morphol ogy, syntax, sentencegrammar
semantics, and phonology.(p.29) (L 7> L EARIIC & D FFEEERDY Z DFLIR D72 DI
BIINDODIZONTEEEDLPRLRNELTHNET) |

Sociolinguistic competence. This component is made up of two sets of rules. sociocultural
rules of use and rules of discourse. Knowledge of these rules will be crucial in interpreting
utterances for social meaning, particularly when thereisalow level of transparency
between the literal meaning of an uttrance and the speaker'sintention.(p.30) (& 512
discourse competence (Z 34 L T3 Until more clear-cut theoretical statements about rules
of discourse emerge, it is perhaps most useful to think of these rulesin terms of the
cohesion (e.e. grammatical links) and coherence (i.e. appropriate combination of
communicative functions) of groups of utterances (cf. Halliday and Hasan 1976 and
Widdowson 1978 for discussion). & i <7275 & ¢, It isnot altogether clear to usthat rules
of discourse will differ substantively from grammatical rules (with respect to cohesion) and
sociocultural rules (with respect to coherence). & WX IO RESEZR L TCWVET) |

Strategic competence. This component will be made up of verbal and non-verbal
communication that may be called into action to compensate for breakdowns in
communication due to performance variables or to insufficient competence. (Z = Tl%
strategic competence 3 < £ TH, T I a=F— 3 VB E WD WEFOHE
IR EEI LS TORNWZ LITHER L TR E W EEWET, %E, Moffst
FICE->TCZOMHGEITZb o & REREEZH O HeEL 2o ThEET)



TOH, SEHFRE A 2= T 4T T AMIBETAIRBESZEL, 52
D Tl non-verbal communication #3727y > 7= 2 & iR XTI EIT = O
Rz ET,

FLATTNR, ANDEZFETEZORLIL, competence & L CTRIACTE 52 LD
[R5 A 3> & F 272 ET. communicative approach ® B 59X & H#%(the integration of
competencies) Z B/ L7 D2 M Rim B D L OB 9, 72721
communication strategies |~ strategic competence & W\ D £ HiZ D7 Z SIS T LD
HE L prolcond LivEd A, Competence | strategic competence 1 X %
Z &2k~ T, competence!ZB89 % conservative 72 AARICELILNE T 2005 T

(communication strategies % 'underlying knowledge' & 7724 DIXR#ECT4)  FEES,
Z LA DR ST competence [3kk 4 e B TEDILD L DI D 9,

Canale(1983)Z#tie (2001/5/3)
Z D X% Candle & Swain(1980) % ffi5E - (EIET 2 b D & L TEDILTNET,

1 ® Theoretical framework @ 1.1 Tl F 9" the nature of communication % FH-ifEs8 L &
T EwANTHNZE L TV A H#E Communication

(8 isaform of social interaction, and is therefore normally acquired and used in social
interaction;

(b) involves a high degree of unpredictability and creativity in form and message;

(c) takes place in discourse and sociocultural contexts which provide constraints on
appropriate language use and a so clues as to correct interpretations of utterances,

(d) iscarried out under limiting psychological and other conditions such as memory
constraints, fatigue and distractions;

(e) aways has a purpose (for example, to establish social relations, to persuade, or to
promise);

(f) involves authentic, as opposed to textbook-contrived language; and

(9) isjudged as successful or not on the basis of actual outcomes. (For example,
communication could be judged successful in the case of a non-native English speaker who
was trying to find the train station in Toronto, uttered 'How to go train' to a passer-by7, and
was given directions to the train station.)



& 725 TV E T (pp.3-4),

INETThata=r—ya BT, @B (kARSI EE T EERN DT
1372, 2oL ETH Y (interaction), 2> F DA B (FRMTE2EW®T 5
DOTHI) HEH REWREVWEFF>TWnD 2 L, ()SFEEXHY 13X O
K72 TR, ZOLBW O NEOLIZBNT b, AENTHDLZ L, (0T 1 A
a— R LSS ERIZE T 6 E2 21T Tna Z &, (d)DBen - TR
fRTICEHDZ L. (6 TEHR) W) BB FOREGRNNE L CIIEAMIZIX
WHORWEROTIIThILD Z & (LLZEOHPOEEIC DWW TUIIFEA LD
Mo TWRNZ &) | HFEFE E2oftik (Wi 5 usage cf. Widdowson) (21X EK
LeWEATHD Z L, (9L &N -2 2 BEMR O Tl <, W JREIC
HEONWTEBIbhbd Z & (Hebert Smon 0%z, BLEHRDO AL, 1ZEALE
DA, MBEIYPIRE LR eBIW=2 E T2 L0 TlEneld . il
JETED] LB L7z Lor T RIS B2 & B, IRx (2 5 [
LT o/l &) | REDZEEZBELRTIUIR LN R0 F
ERS

EHhiZCandelda I a=r—v g I OoNTRD L I T bk ET,

In addition, communication is understood in the present chapter as the exchange and
negotiation of information between at least two individuals through the use of verbal and
non-verbal symbols, oral and written/visual modes, and production and comprehension
processes. Information is assumed to consist of conceptural, sociocultural, affective and
other content as discussed in Bateson and Ruesch (1951), Haley (1963), Hymes (1972b)
and elesewhere. Furthermore, as pointed by Haley (1963) and others, such information is
never permanently worked out nor fixed but is constantly changing and qualified by such
factors as further information, context of communication, choice of language forms, and
non-verbal behaviour. In this sense communication involves the continuous evaluation and
negotiation of meaning on the part of the participants, as described by Candlin (1980),
WEells (1981) and others. (p.4)

NTETHENELSSIHLELIEZOS, EBBE NI a2=r—arahob k|
ZoWolaa=s—ia ryOMEIL, EEYo Tas Shaidnud 2567220

EEZDMLTYT, TTR, ZOMRLTIIVoMENREHALERIA TN

HNZONWTIE, FEEE L VSR DY £,

1.2 T/ Canade and Swain (1980)?> communicative competence / communicative
performance &\ 9 4375 % communicative competence / actual communication & VN 9
TR Z 4, FRE X performance (2B HIRELEBRET T o T B2 5 T
T, X5 Cande S AT T HIR~_E T,
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It isimportant to stress again (see Canale and Swain 1980, p.34) that communicative
competence refers to both knowledge and skill in using this knowledge when interacting in
actual communication. Knowledge refers here to what one knows (consciously and
unconsciously) about the language and about other aspects of communicative language use;
skill referes to how well one can perform this knowledge in actual communication. (p.5)

Z Auid communicative competence (3 'both knowledge and skill' Z 59~ D 7= L v 9 [
sl Th 5 & Cande S ANTIR~FEF 3, Canaleand Swain (1980) % & & L T
TRV . ZOESIOCREMMGDITITNV L D ICE X £9, Knowledge & skill &\
O ZAEIFHOEMICHO RESEY EFonETNL, 2Ol Candeand
Swain (1980)> FfEE) LW o ik MEIE] LWz b TL X I,

X 52 Canale & AlE

Again, the view hereisthat both knowledge and skill underlie actual communicationin a
systematic and necessary way, and are thus included in communicative competence. (p.6)

EHLIBRET N, £ D\ o7z knowledge and skill 73 in a systematic and necessary way
ICNTEESN TV D DN ONWTE, RIFEHR LIcala=r—ra VY ONE
MoFP e LW ICEXES, -

It isassumed that this theory of communicative competence interacts in as yet unspecified
ways with other systems of knowledge and skill (e.g. world knowledge) as well aswith a
theory of human action (dealing with such factors as volition and personality) (p.6)

[T]he question of how these components [=grammatical competence, sociolinguisitic
competence, discourse competence, and strategic competence] interact with one another (or
with other factorsinvolved in actual communication) has been largely ignored here. (p.12)

EWVWSTHEND LET &, communicative competence (Z skill (how well one can
perform this knowledge in actual communication) = AN 7= & 2E L 1T 72 o 72D A 9
EEXTEET,

XV Z ZDOET L,

[T]his theoretical framework in not amodel of communicative competence, where model
implies some specification of the manner and order in which the components interact and in
which the various competencies are normally acquired. (p.12)

Ultimately, it isamodel of communicative competence that must be articulated for second

language pedagogy since amodel has more direct applications for pedagogy than does a
framework. (p.12)

11



ThHHEV ST E R FET L, ZOmTDOERIT. Hi< 2 Applications for
second language teaching and testing TH|E L2 1T UT R BN EBE X H & TL &

76

S TED 2d 2.1 TlE knowledge-oriented and skill-oriented teaching and testing (221>
TR OENET, aIa=F—Ta URARRICR D=0 knowledgeorlented
approach 721F T3 A~+43 T skill-oriented approach HbVETHLL, Flala=r
—2a ORI, EHEBMPEMOLRNTZOIZE I o7 b O, 2 e bz
72T EIRI L 72D 3% 5 5 72912 B knowledge-oriented test 73 /3272, Lo 72
ZERFRSINETH, THDOFERIT (E&L?%‘é?b\ﬁb HLINLEEAN) |
1 ® Theoretical framework 2372 < L HE2 D52 LD X I A F T,

2.2 Tl guiding principles for acommunicative approach 331125 S L £ 928, £l
"The primary goal of acommunicative approach must be to facilitate the integration of
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